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The article analyzes the relevance of integrating art into the teaching of philosophical
disciplines as a component of the modernization of modern humanitarian education.
In the context of competency-based and interdisciplinary approaches, which are
increasingly being implemented in the European educational space, there is a
growing need for methods that not only transfer knowledge, but also form critical
thinking, emotional intelligence and value orientations of students. Literature,
cinema and painting not only illustrate philosophical ideas, but also contribute to a
deeper understanding of moral, worldview and existential problems, opening new
paths to the formation of a humanitarian culture of the individual. The purpose of the
study is to identify the pedagogical potential of art as a tool for teaching philosophical
disciplines and to develop methodological approaches to its effective application in
the conditions of modern higher education. The study found that the involvement of
artistic means in teaching philosophy performs several important didactic functions
- illustrative, motivational, heuristic and educational. Examples of the use of literary
texts (philosophical dialogues, fiction, parables), cinematographic materials (fiction
and documentary films), and visual works (paintings, graphics) within the
educational process were considered. Forms of organizing educational activities
were characterized, including: discussions, essays, role-playing games, “virtual
galleries” and film seminars. It is proven that the use of art deepens the
understanding of philosophical concepts, stimulates interpretive and critical
thinking, increases the level of educational motivation and forms the ability to value
analysis of cultural phenomena. The conclusions are drawn that the integration of
art into the teaching of philosophy is an effective means of forming cognitive,
emotional and axiological competencies of education seekers. The “philosophy
through art” approach provides an understanding of complex concepts through
artistic images, bringing theoretical knowledge closer to the personal experience of
students. The prospects for further research are noted, in particular, empirical
verification of the developed models taking into account digital learning formats,
academic specialization and levels of training of higher education seekers.
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Y craTTi npoaHasi30BaHO aKTyaJIbHICTb iHTerpauil MUCTeLTBa IPU BHUKJALaHHI
dinocodcbKkUX JUCHUILIIH K CKJIaZ0BOI MoJepHi3alii cyyacHOI r'yMaHiTapHOI OCBIiTH.
Y KOHTEKCTi KOMNIETEHTHICHOTO Ta MiXKAWCLUIIJIIHAPHOTO NiAX0AIB, 0 AejaJi Iuplie
BIIPOBA/KYIOTbCS B €BPONENCHKOMY OCBITHBOMY MpOCTOpi, 3pocTae moTrpeba B
MeToJiax, SKi He JMIle Nepesal0Thb 3HAHHA, a U QOPMYIOTh KPUTHYHE MUCJEHHS,
eMoliiHUM iHTesneKT i niHHiCHI opieHTHpPM 3700yBauiB BuIoI ocBiTH. JliTepaTypa,
kiHeMaTorpad i *XMBONHUC He TiJbKU IMIOCTPYIOTh ¢inocodchki ifel, a i copUsilOTh
[JIMOUIOMY OCMUCJEHHI0 MOPAJbHUX, CBITOTJISIAHUX 1 €K3UCTeHUiNHUX Mpob6JieM,
BiAKkpuBalO4yud HOBi HLIAXM A0 GOPMYBaHHSI I'yMaHITapHOI KyJbTYpU OCOOGUCTOCTI.
MeTow focnif)keHHA € BUSABJEHHS MeAAaroriYHOro MOTeHILialy MHCTeLTBa K
iHcTpyMeHTa BUKJIaJaHHA $inocoPpcbkux AUCHUIUIIH i PO3p06JIEeHHS METOAUIHUX
miIX0TiB 10 HOoTO epeKTUBHOI0 3aCTOCYBaHHS B YMOBaX Cy4acHOI BULIOI OCBIiTH. Y X0Ai
JocaifpkeHHs1 3'iCOBaHO, 110 3ajJyyeHHS XYJOXHIiX 3acob6iB Npu BHUBYEHHI
dinocodcbKkUX AUCHUIIIH BUKOHYE HU3KY BaXKJIMBUX JUAAKTUUYHUX QYHKLIN -
iII0CTpaTUBHY, MOTHUBALiliHy, €BPUCTUYHY Ta BHUXOBHY. PO3rJISHYTO NpUKJIALU
BUKOPUCTAHHA JiTepaTypHux TeKcTiB (dinocodcbkux Aiasnoris, XyLoxKHbOI Mpo3Hy,
npuTy), KiHeMaTtorpadiuHux MarepiasiB (XyZokHiX i JOKyMeHTaJbHUX OinbMiB),
BisyaJbHUX TBOpiB (kuBomucy, rpacdikd) y MeXaxX HaBYaJIbHOTO IPOIECY.
OxapakTepu30BaHO GOpMHU OpraHisanii HaBYa/JbHOI AiAJIBHOCTI, cepe SKUX: JUCKYCii,
ece, poJIbOBI irpHy, «BipTyaJ/ibHi rajiepei» Ta KiHoceMiHapHu. /loBeJleHO, 1110 3aCTOCyBaHHA
MUCTELTBA  MNOrJHUOGII0E  ocMUCAeHHSI  $inocodCbKUX  NOHATbH,  CTUMYJIIOE
iHTepnpeTaliliHe Ta KpUTUUYHE MUCJIEHHS, MiABUILYE piBeHb HaBYaJIbHOI MOTHBALi Ta
¢dbopMye 3aTHICTB 10 LiHHICHOTO aHaJIi3y Ky/IbTypHUX ABULL. CPOpMOBaHO BUCHOBKH,
o iHTerpamiss MHUCTENTBa y BHUKJIaAaHHA o¢itocodii € ePeKTUBHUM 3aco6oM
$opMyBaHHS KOTHITUBHOI, eMOIiHOI Ta aKCioJIOTiYHOT KOMIIETEHTHOCTEH 3/106yBaviB
ocBitu. Iligxig «o¢inocodisa dyepe3 MHUCTENTBO» 3abe3nedye OCMHUCJIEHHS CKJIaJHUX
KOHLENTIiB 4epe3 XyZoXHI o06pa3su, HaOJMKAIOUYU TeOpeTUYHi 3HaHHA [0
OCOOUCTICHOTO JOCBily CTYyJeHTiB. 3a3HaueHO MEePCHeKTUBHICTb NOAAJIbIIUX
JoCIiKeHb, 30KpeMa eMIlipUyHoOi nepeBipku po3pobieHUx MoJesiell i3 ypaxyBaHHAM
nudpoBux ¢opMaTiB HaBYaHHS, aKaZeMiyHoOi cmemniajizanii Ta piBHIB HigroToBKH
3/100yBayviB BUIIOI OCBITH.

KJIIOYOBI CJIOBA

dinocodcbka ocBiTa, MbKAUCHMIIIHAPHUAM MiAXiJ, MUCTELITBO B OCBIT], JiTepaTypa,
kiHeMaTorpad, >XKMBONHUC, AUAAKTUYHI QYHKUIl MUCTeNTBA, KPUTHUYHE MUCJIEHHS,
eMOLiiHMI iHTe/seKT, KOMMETeHTHICHHUM mijaxiJ, Bi3yasisalisi, iHTepakTHUBHe
HaB4YaHHs, 'yMaHiTapHa ocBiTa, ¢pijsiocodis yepe3 MUCTELTBO.
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1. Introduction

Modern education is in the phase of active search for innovative teaching methods aimed at the
formation of a holistic personality and the development of critical thinking. One of the promising areas
is the integration of art into the teaching of humanitarian disciplines, in particular philosophy.
Philosophy traditionally has a close connection with art, since fiction, cinema and painting not only
reflect philosophical ideas, but also act as a means of knowing them. In the context of the competence
approach and interdisciplinarity, there is a need to involve various cultures of knowledge, including
science, art and epistemology, in the educational process [7; 14]. The use of art in teaching philosophy
meets this need because artistic images affect the emotional and aesthetic sphere of students’
consciousness, stimulating them to comprehend the meaning of human relations and spiritual life more
deeply. This contributes to the approximation of abstract ideas to the perception of students [8; 16].

The integration of literature, film and painting in the teaching of philosophy and interdisciplinary
courses is relevant for several reasons. Firstly, such integration helps to increase students’ motivation,
since the educational material is presented more interestingly and visually. Secondly, the use of art
stimulates the development of creative and critical thinking, empathy and emotional intelligence, which
are necessary characteristics for a modern personality, as noted by researchers in Ukraine and the
world. Thirdly, the proposed approach corresponds to modern trends in European education, where
multi- and transdisciplinary teaching methods aimed at forming a holistic system of humanitarian
knowledge are becoming more and more important. Thus, the use of art in teaching philosophy acts as
a component of the general process of modernization of educational practices.

2. Literature Review

The problems of the synthesis of art and education attract the attention of researchers in the field
of philosophy of education, pedagogy and teaching methods. In recent years, several works have
appeared on both the general methodological foundations of interdisciplinary learning and specific
methods of using art in the educational process.

The collective monograph edited by G. P. Shevchenko summarizes theoretical and practical
approaches to the process of educating the personality of culture by means of art. The publication
substantiates that the complex involvement of various types of art, in particular literature, fine arts,
music, and theater, contributes to the formation of worldview positions and value orientations of young
people. Particular attention is paid to the educational potential of fiction and visual artistic images,
which provide a deeper understanding of complex socio-cultural phenomena. It is noted that the
emotional involvement caused by a work of art activates the cognitive activity of students and increases
the efficiency of assimilation of educational material [4]. Similar provisions are presented in the work
of M. V. Vydryhan, devoted to the methodological foundations of teaching philosophy in higher
education institutions. The study emphasizes the feasibility of using visualization tools, in particular
illustrations, diagrams, video materials and educational films, in order to deepen the understanding of
philosophical ideas, as well as to increase the level of cognitive motivation and the effectiveness of the
educational process [3].

In addition, M. Vydryhan emphasizes the need to include in the course of philosophy a list of
primary sources that are mandatory for students to master [3]. On the other hand, fiction - novels,
stories, parables - can serve as an illustration of philosophical ideas. N. V. Hohol, in a historical and
methodological study, showed that back in the 1980s in Ukraine, a culturological approach to teaching
literature was substantiated, which provided for the complex use of related arts (painting, graphics,
cinema) in the classroom [5]. Despite the fact that the study is devoted to literary education in secondary
schools, its conclusions are also relevant for philosophical education. It is noted that in the process of
analyzing a work of art, the teacher should direct the cognitive activity of students from verbal art to
related visual forms, which contributes to a deeper understanding of its semantic content. Current
scientific research confirms the effectiveness of including works of art in the teaching of ethics,
aesthetics and philosophy of culture, as it allows students to immerse themselves in the problem field
of the subject more personally and form an emotionally colored philosophical perception. A work of art
becomes a “testing ground” for moral and value searches. Thus, the comparison of a literary work with
its interpretations in other arts - film adaptations, illustrations - helps to better understand the author’s
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intention and the inner world of images, which is fully consistent with the principles of inter-artistic
interaction described in scientific research [5; 15].

The integration of art into the teaching of philosophy is realized through the analysis of primary
sources and the use of works of art to comprehend moral, existential and ideological problems.

Cinema as an educational tool has a significant emotional and cognitive potential. In particular,
the film “The Sea Inside” actualizes the topic of euthanasia in bioethics courses. A similar practice is used
in the “Cinema and Medicine” projects (Germany) and in the educational initiatives of the Kennedy
Institute of Ethics (USA). In Ukraine, cinema is effectively used in the themes of postmodern philosophy.

Fine arts also have significant educational potential. According to M. Vydryhan, visual images
activate emotional and aesthetic perception and contribute to a deeper understanding of philosophical
ideas [4]. In the textbook by M. Fiirst and ]. Trinks, illustrations of paintings by artists are accompanied
by philosophical concepts [15]. N. E. Myropolska substantiates the expediency of using painting for the
formation of the value and semantic sphere of the personality [9]. In practice, this is realized through
the demonstration of reproductions illustrating philosophical eras and trends [19].

Thus, the involvement of art in the educational process in philosophy contributes to a deeper
assimilation of knowledge, the development of empathy and interdisciplinary thinking.

3. Problem Statement

The purpose of the study is to identify and theoretically substantiate the possibilities of using art-
literature, cinema, and painting as an effective tool for teaching philosophical disciplines in the context
of modern education.

4. Methods and Materials

The methodological basis of the study is interdisciplinary and integrative approaches that
combine philosophy, art and pedagogy. The paper uses analytical, hermeneutic and comparative
methods to identify how literature, cinema and painting can serve as effective tools in teaching
philosophical disciplines.

The research carried out is of a qualitative nature and is based on an interdisciplinary approach.
The method of theoretical analysis was applied - more than 10 scientific sources (monographs, articles,
textbooks) covering the philosophy of education, pedagogy, and cultural studies were processed. A
comparative analysis of domestic and foreign experience has been carried out. To specify the theoretical
provisions, the case-study method was used.

The materials of the study were: (1) official documents and curricula in philosophy (for the
analysis of standards and goals of education); (2) scientific publications of Ukrainian scientists given in
the literature review (they provided a theoretical foundation); (3) generalization of the experience of
practicing teachers; (4) author’s observations and developments from his own teaching practice (tested
elements of classes using art).

In the process of research, the principles of scientificity, consistency and cultural relevance were
observed

The analytical method is used to identify philosophical concepts, categories and concepts
embedded in works of art. The hermeneutic method made it possible to interpret artistic images and
symbols in the context of philosophical thought, to reveal their educational and ideological potential.
The comparative method is used to establish the relationship between philosophical theories and
artistic interpretations of different cultural and historical eras.

The empirical part of the study is the selection and analysis of specific literary, cinematographic
and pictorial works that reflect key philosophical ideas relevant for modern education. These include
classical and modern models, which raise issues of ethics, the meaning of human existence, freedom of
choice, and interaction between the individual and society.

The study also uses elements of pedagogical experimentation and observation aimed at evaluating
the effectiveness of the use of art materials in the educational process. Educational scenarios and cases
are developed to test how the involvement of art affects the development of philosophical thinking,
critical analysis and emotional engagement of students.



Furkalo, V. S., & Furkalo, V. L. Philosophy and Governance No. 11(15) (2025)

Thus, the chosen methodological approach provides a comprehensive study of the educational
potential of art in teaching philosophy and justifies the feasibility of integrating art materials into the
modern educational process.

5. Results and Discussion

The analysis of the educational process shows that the involvement of literature, cinema and fine
arts performs several key didactic functions in the teaching of philosophical disciplines. One of the
leading ones is the function of illustrative and visual support, which contributes to the concretization of
abstract theoretical provisions. Since philosophical ideas are often difficult to perceive due to the high
level of abstraction, art allows them to be presented in the form of visual or plot images. For example, in
order to reveal the principles of Stoic ethics, it is advisable to use literary or cinematic examples, where
the character demonstrates endurance and inner stability, which allows for a deeper assimilation of the
idea of a Stoic attitude to trials.

The next important function is motivational, which is realized through the ability of art to evoke
an emotional response, increase cognitive interest and form a positive attitude to the educational
material.

Increasing the emotional involvement of students, in particular by showing fragments of feature
films or reading literary passages, helps to increase cognitive interest and increase internal educational
motivation [3].

The heuristic function is realized through the ability of art to actualize the search for hidden
meanings. In the process of discussing paintings or poetry within the framework of philosophical
seminars, there is a development of interpretive skills, the formation of the ability to philosophical
analysis, hypothetical thinking and symbolic comprehension of a cultural text.

The educational function of art is to influence the value and worldview orientations of students.
According to N. Tymonik, the use of art significantly increases the educational potential of literary works
and has a positive effect on the moral development of the individual [13]. In the student audience,
aesthetic experience is able to initiate the processes of ideological rethinking, actualize the internal
moral conflict and contribute to emotional catharsis in the Aristotelian sense.

Thus, art in philosophical education functions at three interrelated levels: cognitive, emotional
and axiological, providing an integrative approach to the formation of a philosophical worldview.

Literary texts can be integrated into philosophical education in several main areas. The first of
them involves reading and analyzing philosophical primary sources: Plato’s dialogues, treatises by R.
Descartes, works by G. Skovoroda and others. This approach is traditional and enshrined in the curricula
in philosophy in higher education institutions. In particular, the courses contain fragments from Plato’s
“Republic”, Aristotle’s “Metaphysics”, 1. Kant’s “Critique of Practical Reason”. The study confirms the
feasibility of this practice: acquaintance with original texts, despite their conceptual complexity,
contributes to the formation of skills of independent thinking and understanding of the historical and
cultural context. As M. Vydryhan notes, the training course of philosophy should contain a list of
philosophical works for mandatory study by students [3].

The second approach is the use of fiction that raises philosophical problems. We are talking about
two types of texts: specially created on the border of philosophy and literature (parables, philosophical
short stories, dystopias) and classical works of fiction with deep ideological content. Thus, A. Camus’
novel “The Plague” effectively illustrates the ideas of existentialism, and the analysis of the characters’
reactions to the absurdity of the epidemic makes it possible to better understand the concept of
“rebellion” as a form of philosophical resistance, described in his essay “The Myth of Sisyphus”. The
dystopia of ]. Orwell’s “1984” demonstrates the key provisions of the philosophy of totalitarianism:
control over consciousness, suppression of free will, and manipulation of truth. It is advisable to use it
within the framework of modules on social or political philosophy.

Ukrainian literature also has a significant potential for philosophical understanding. In particular,
Lesya Ukrainka’s poem “The Forest Song” raises the themes of freedom, love and choice; short stories
by V. Pidmohylnyi - the problem of internal alienation of a person in urban space; T. Shevchenko’s
poetry - deep existential motives, for example, fate, justice, personal purpose. The integration of such
texts into classes on ethics, philosophy of culture, or the history of ideas not only enriches the
interdisciplinary approach but also deepens the connection of philosophical education with the national
cultural context.
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The practical implementation of the literary-centric approach in teaching philosophical
disciplines can be carried out through several methodological forms focused on the development of
interpretive thinking and philosophical reflection. These forms include:

- joint reading and analytical discussion of a text fragment, in which students are offered an
excerpt of an artistic or philosophical work with the subsequent formulation of questions aimed at
identifying the ideological content and philosophical concepts;

- essays or individual written tasks, the content of which involves a reasoned understanding of
the actions of the characters through the prism of certain philosophical trends (for example: stoicism,
utilitarianism, existentialism);

- role-playing interaction or staging fragments of texts, which is especially appropriate when
working through Plato’s dialogues or philosophical parables, since this form of activity activates
perception, stimulates emotional and value involvement and encourages improvisational modeling of
argumentation.

An important aspect of this approach is the creation of conditions for philosophical polylogue,
since the literary text opens up a multidimensional space for interpretations, where students form
different semantic visions, and pedagogical moderation provides methodological support in their
philosophical comprehension. This format corresponds to the concept of Socratic dialogue,
implementing it in the context of modern educational practice.

The use of film materials in the process of teaching philosophical disciplines involves taking into
account two key aspects: the appropriate thematic selection of films and the use of active forms of their
further analysis [17; 18]. According to the analysis, the content of film production should directly
correlate with the topic of a particular lesson. In particular, when studying ethical issues, it is advisable
to watch and further comprehend films that highlight moral dilemmas. For example, the films “Knock
on Heaven” (the value of life and death), “Mercy” (the issue of forgiveness), and “12 Angry Men” (justice
and prejudice) create the basis for a critical rethinking of ethical categories in a philosophical context.

In the case of studying the problems of consciousness, it is relevant to involve science fiction films
in the educational process, such as “The Matrix” (dir. Wachowski), which serves as a metaphor for
philosophical questions of reality, illusion and cognitive experience. To comprehend the problems of
free will and determinism, the dramatic film “The Edge of the Future” is appropriate, the plot of which
is built around the recurrence of events and the theme of choice as a factor of personal responsibility.

Within the framework of pedagogical interaction, it is important to focus students’ attention on
the fact that the film in this context is considered not as a form of entertainment, but as a philosophical
text that is subject to deep analysis at the level of symbolism, subtexts and ideological messages. It is
advisable to implement such an analysis in the format of a guided discussion or an interactive
cinematographic seminar.

After the review, a collective discussion takes place, during which the teacher plays the role of a
facilitator, directing the discussion to philosophically significant conclusions, based on the
interpretations of the students themselves. An important component of the effectiveness of this
technique is the phenomenon of the “presence effect”, thanks to which students immerse themselves in
the plot situation and live it together with the characters, which contributes to the development of
empathy and a deeper understanding of moral, existential and epistemological problems.

It should be noted that the use of cinema is not limited to watching entire films in class (which is
not always possible due to time). It is more rational to use fragments - key scenes or short films. In the
digital age, the teacher can prepare a clip with the selected episode in advance or give a link to students
for self-viewing before the lesson. For example, on the topic “The Problem of Justice”, you can invite
students to watch a short cartoon, “Judge by Conscience” at home and discuss its plot at the seminar
through the prism of the concepts of justice by Plato and John Rawls.

The integration of fine arts into the teaching of philosophical disciplines is realized both by
illustrating lectures and practical classes with artistic visual materials and by organizing specialized
classes that combine philosophical ideas with aesthetic analysis. In the process of lecture presentation,
the teacher can demonstrate slides with reproductions of works of art that thematically correspond to
the content of the lesson. For example, within the study of the philosophy of the Enlightenment, it is
advisable to involve the portrait of Voltaire by Jean-Antoine Houdon or the painting “The Oath of the
Horaces” by Jacques-Louis David as visual representations of the ideals of rationalism, civic duty and
heroic stoicism. This approach ensures the formation of students’ visual associations with key historical
figures and concepts, which contributes to a deeper understanding of philosophical ideas.
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The use of allegorical images is also an effective didactic tool: William Hogarth’s engravings from
the series “Fashionable Marriage” are used to illustrate the problems of public morality of the XVIII
century, and Michelangelo’s fresco “The Creation of Adam” is used to actualize the philosophical and
religious problems of creationism, free will and anthropocentrism.

In addition to demonstrating artistic images within the framework of lectures, an effective form
is conducting classes in the format of a “virtual gallery”, which has been tested as an optional form of
work with philosophy students. This format involves the preliminary selection of several reproductions
of paintings, each of which becomes the object of group philosophical analysis. For example, a group of
students analyzes Edvard Munch’s painting “The Scream” through the prism of existentialist philosophy,
focusing on the motifs of inner despair and ontological loneliness.

The final stage of the lesson involves the presentation of the results of the analysis by all
participants, which transforms the educational event into an interdisciplinary seminar, where aesthetic,
historical, cultural and philosophical approaches are synthesized. According to students, this form of
work increases the level of engagement, contributes to better memorization of the material and
activates imaginative thinking.

A teacher can show students a mysterious or provocative work (for example, R. Magritte’s
painting “This Is Not a Pipe” with the caption “Betrayal of Images”) and ask the question: What meaning
did the author want to convey? Do you agree with this statement? This leads the group to discuss the
problem of the correspondence of the word and reality, sign and signified - in fact, the beginning of a
philosophical discussion about language, reality and illusion.

Intellectual activation of students through the interpretation of a work of art contributes to the
development of analytical thinking skills, logical argumentation and the formation of personal
judgments. In the process of such analysis, students must formulate their own interpretation of the
artistic image and justify it with a logically consistent system of evidence or facts that appeal to the
aesthetic context, historical and cultural background, or philosophical ideas. This approach conceptually
echoes the Socratic method, which involves the gradual derivation of the interlocutor to the truth
through questioning and reflective thinking.

In modern pedagogical literature, such methods are referred to as art pedagogy or art-centric
learning, within which art performs the function of a trigger or catalyst for thinking activity. As noted
by S. I. Babina and 0. V. Krasilnikova [1, p. 7], interdisciplinary educational courses such as “Literature
and Philosophy”, “Philosophy and Art History” are actively introduced in the higher education systems
of Western Europe and North America, which provides students with an integral vision of humanitarian
knowledge, contributes to the expansion of worldview horizons and in-depth understanding of
philosophical categories through the prism of artistic practice.

The Ukrainian system of higher education also demonstrates tendencies towards the integration
of philosophical and art science components, for example, interdisciplinary courses, special seminars
on the philosophy of art, as well as elective disciplines focused on the synthesis of theoretical and visual-
aesthetic knowledge are introduced.

The presented results are consistent with global trends in the development of humanitarian
education focused on integrating content and increasing its practical potential [5]. The integration of art
into the process of teaching philosophical disciplines contributes to the effective implementation of the
competence approach, which provides for the formation of not only the cognitive sphere of students,
but also the development of personal qualities. In particular, the development of the following is
ensured:

- cognitive competence (the ability to think critically, logically justify a position);

- socio-emotional competence (ability to empathize, emotional empathy);

- cultural competence (assessment of artistic phenomena, understanding of their philosophical
depth).

As noted by S. I. Babina and O. V. Krasilnikova, modern philosophical education should be aimed
not only at the formation of intellectual potential, but also at the development of emotional sensitivity
and creative thinking [1, p. 10]. In this context, the proposed approach “philosophy through art” turns
out to be an effective tool for the development of students’ creative potential by working out artistic
images that function as interpretive models of philosophical categories.

At the same time, the introduction of innovative methods can be accompanied by a number of
challenges. Thus, an important condition for the effectiveness of art-integrated classes is a high level of
training of the teacher, who must have a deep knowledge of the content of the artistic material, provide
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for the variability of interpretations and be ready for flexible moderation of the discussion. It is
necessary to maintain a balance between the freedom of philosophical reflection and the achievement
of the educational goal [6].

A separate aspect that requires attention is the objective assessment of educational achievements
within the framework of creative tasks (essay based on a literary work, philosophical presentation
based on an artistic image, etc.). In order to ensure pedagogical justice, it is necessary to develop an
assessment system that integrates two components, namely: subject knowledge (correctness of the use
of philosophical terms, compliance with the logic of analysis) and creativity of thinking (originality of
conclusions, depth of interpretation). This approach will allow you to adequately assess the student’s
individual contribution and the level of assimilation of philosophical concepts in the context of
interdisciplinary interaction [2; 10].

As noted by researchers [4; 11; 12], the successful integration of artistic components into
philosophical education requires careful methodological training, as well as a rational redistribution of
study time.

Thus, the results obtained testify to the effectiveness of the approach “philosophy through art” as
a promising direction of philosophical didactics. Literary texts, cinematographic works and samples of
visual art, subject to careful thought-out selection and proper methodological support, can act as full-
fledged tools of the educational process. Their integration into the educational space will contribute not
only to the deepening of theoretical knowledge, but also to the formation of cognitive, emotional and
cultural involvement of students. In this way, philosophy appears not only as an academic discipline but
as a living intellectual practice, relevant to the modern experience of the individual, which greatly
increases the motivation to study it.

6. Conclusions

The analysis of modern sources confirms that the involvement of literature, cinema and visual art
contributes to the implementation of interdisciplinary and competence-based approaches, activates the
cognitive and emotional-value sphere of students, deepens the understanding of philosophical concepts
and forms the ability to critically comprehend cultural phenomena. The proposed approach,
“Philosophy through Art” opens up new opportunities for humanitarian education, meeting the
challenges of interdisciplinarity and contributing to the education of a harmonious, aesthetically
sensitive and culturally oriented personality.

Prospects for further research in the context of the topic are the development and empirical
testing of models for the integration of artistic means into philosophical education, taking into account
the specialization of applicants, levels of academic training and the peculiarities of the digital
educational environment.
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